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CHAPTER I 
STATEMEBT OF THE PROBLEM 
CHAPTER I 
STATEMENT OF THE PROBLEM 
This study is an analysis of the use of dates in seven 
fifth grade American History textbooks, published between the 
years 1942 and 1948. 
1 This analysis is part of a group thesis plan in which 
I the men, the maps, the pictures, the place names, the refer-
ences, and the selected events of the same seven history 
textbooks will also be analyzed. 
Listed below are the texts to be used in this study. 
The letter preceding each book is the code letter repre-
senting that book throughout the study. 
A. Barker, Eugene c., Alsager, Marie, and Webb, Walter P., 
~ Story of OUr Country. New York: Row Peterson 
and Company, !'943. 
B. Beeby, Daniel J., Hanna, Joyce L., and McClure, c. H., 
~ Country. New York: Laidlaw Brothers, 1942. 
c. Cordier, R. w., and Robert, E. B., Histor~ of Young 
America. New York: Rand McNally Social tudies 
Series, 1948. 
D. Kelty, M~y G., ~ Story 21:. Life ,!a Earlz America. 
Boston: Ginn and Company, 19~ 
E. Lansing, Marion, Chase, w. Linwood, and Nevins, Allan. 
Makers of the Americas. Boston: D. c. Heath and 
Company-;-1m. 
F. Maguire, Edna, America Then and Now. New York: 
Macmillan Company, 1948. --- ---
G. Moore, Clyde B., Painter, Fred B., Carpenter, Helen M., 
and Lewis, Gertrude M., Build1ns our America. New 
York: Charles Scribner's and Sons;-1948. 
j_ 
,-
These texts were examined for: 
1. A numerical tabulation of all dates used. 
2. A numerical tabulation of the dates used by 
each text. 
3. A breakdown of the number of dates used in 
the textual matter with pictures, with maps, 
with time Charts, and in activities at the 
end of eaCh chapter by each text. 
4. A total of the dates used in the above 
listed categories. 
5. A list of each date used in the textual 
matter of the books studied. 
6. A list of each date used with pictures. 
7. A list of each date used with maps. 
a. A list of each date used with time charts. 
9. A list of each date used in an activity at 
the end of a chapter. 
(In items 6, 7, 8, and 9 the text 1n which 
the dates occurred were indicated.) 
10. A comparison indicating which dates in the 
Wesley date list were used by each text. 
11. A comparison indicating whiCh dates 1n the 
Clucas list were used in each text. 
12. A comparison indicating which dates 1n the 
Pressey date list were used in each text. 
- ---
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The importance of the textbook is indicated by Edgar 
Bruce Wesley1 
The textbook has probably exerted a more 
direct and extensive influence upon the social 
studies curriculum and upon the teaching methods 
in the United States than any other single fac-
tor •••• textbooks have great social significance, 
for the public is interested in the effects which 
their contents might have upon the attitudes of 
future patrons, clients, consumers and workers •• 
••• The textbook reflects and establishes standards. 
1Edgar Bruce Wesley. Teaching the Social Studies. Boston: 
D. c. Heath and Company, 1942. P• 375. 
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CHAPTER II 
REVIEW OF THE LITERATURE AND RESEARCH 
CHAPTER II 
REVIEW OF THE LITERATURE AND RESEARCH 
A review of the literature and research reveals that 
little has been done in the analysis of social studies texts 
with specific reference to the use or dates. Time, time con-
cepts, the teaching of time, the use of time lines have re-
ceived the greatest attention. 
There appears to be a unanimity of opinion that develop-
ment of a time sense in the children of elementary school age 
is much to be desired. 
Edgar Bruce Wesley1 makes this statement concerning time 
concepts, 
A realization of time, and the concepts that 
indicate portions or it, seem to be a basic social 
necessity. The teacher is thus not only justified 
in emphasizing time concept, he is obligated to do 
so. 
He turther stresses the importance or time concept in 
his statement, 
There may be a variety or opinions as to how 
soon pupils need frameworks of time and place, but 
there is no dissent from the statement that they 
eventually must have them. 
Continuing in the same vein he states, 
Social events, in arder to have significance 
must be dated and placed. While all subjects have 
lEdgar Bruce esley. Teaching the Social Studies. Boston: 
D. C. Heath and Company,-1§42. P• a65, a72, 403. 
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occasion to use these elements, the social studies 
use them more frequentl~ than other fields. The~ 
are necessary not only to describe an event but 
also to facilitate the appreciat~on of it. 
Due to the importance of developing a time concept, it 
was deemed necessar~ to find the importance of dates in this 
development. 
In his study of the Time Concepts ~ Elementary School 
Children, Kopple1 indicated that the time concepts of adults 
are known to be weak and the ideas of children about time 
-
must be indefinite and contused. He sa~s, "The demands that 
are made on a child's understanding must often be unreasonabl~ 
and the use of various descriptives of time ineffective." 
He continues fUrther: 
That scientific data on this problem is meager, 
but a few facts are known. To a large extent the 
time concepts of the child develop independentl~ of 
organized school instruction. When the child starts 
to school, he already possesses a fUnd of ideas 
which develop steadily with maturity. Nevertheless, 
throughout the age levels the sense of time is weak. 
The sense of time is slow in developing even in 
the simple setting of hours, days and months. In 
contrast with a sense or place and distance whiCh 
seems to grow without help or guidance; the time 
sense requires cultivation.2 
Perhaps one of the first contacts in the cultivation of 
time concept is the vocabulary of time. 
lFriedman c. Kopple. "Time Concepts of Elementar~ School 
Children." Elementary School Journal 44: 337-42; February 
1944. 
5 
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2Mar~ A. Adams, Edgar Bruce Wesley. Teaching the Social 
Studies in the Elementarz Schools. Boston: D. c. Heath and =tam~~ 194%;::~~ ___ us~·====~=================-~====~==~========= 
While the vocabulary o~ time concepts is not 
especially large, it is in constant use. ithin 
the ~irst ~ive hundred words ot Thorndike's word 
list there are twelve words that denote time con-
cepts of a specific nature and thirty-six concepts 
of a less specific nature.l 
In his book, Teaching !E! Social Studies, Wesley2 states 
these facts concerning the vocabulary of time. 
The experienced teacher soon learns that most 
time expressions of a general nature are indeed so 
general as to be valueless. This does not, of 
course, imply that the general time expressions 
should be discarded, but it does indicate the ne-
cessity of making certain that the students at least 
know the meaning ot the expression. 
With reference to the vagueness of the time vocal:ulary, 
Kopple3 uses this illustration: 
Suppose that it is said that the pilgrims 
lived a long time ago. What does the phrase 'a 
long time ago' mean to the child who is just be-
ginning to use language; it means nothing. To 
pupils in the elementary school grades it carries 
a number of ideas, many of which may be inaccurate. 
Pistor4 in his work on measuring time concepts, ~ound 
this to be true: 
It has been found that children under eleven 
years o~ age attach little meaning to conventional 
names o~ time periods, especially dates. Their 
growth in the knowledge ot time is a slow process 
lwesley, op. cit., P• 403. 
2Ibid., P• 408. 
~opple, op. cit., P• 337. 
4prederick K. Pistor. "Measuring Time Concepts of Children: 
Journal o~ Educational Research 33: 293; December 1939. 
----
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starting at the age of four and arriving at adult 
level after the age of thirteen. Children appear 
to learn first the meaning of time words in or-
dinary use, such as days of the week. Passing from 
these to an understanding of chronology and arrange-
ment ot historical periods is a difficult matter. 
Not until pupils are eleven years old do they pay 
attention to the sub-divisions of the past, or 
period history. 
A fUrther caution concerning the development and in-
accuracy of the time concept in the time vocabulary of chil-
dren is voiced by Kopple:l 
Questioning primar~ pupils regarding such 
indefinite concepts as a long time ago' and 'a 
short time ago' demonstrated a better comprehen-
sion of the latter idea. This finding is an 
illustration of the principle that the child 
better understands the near in time than the re-
mote. 
Further study of the intermediate grade 
pupils' understandin~ of these two concepts 1 as 
well as their ideas Yof a long time to come' and 
'a short time to come' showed a greater maturity 
in the responses of the older pupils. Yet it is 
clear that these concepts, which are used fre-
quently with young children, because of their 
lack of understanding of specific dating must be 
used with appreciation of the fact that to chil-
dren their meanings are greatly varied. 
Finally, on vocabulary and time concepts Wesley2 gives 
this advice: 
The meaning of words denoting time become 
clear only after repnted use. Such words as 
'decades', 'fortnight', end 'century', are fre-
quently unknown even to adults. Actual drill 
is frequently necessary, especially for 'century'. 
In deciding what terms should receive attention, 
the Thorndike list is an irreducible minimum. 
lKopple, op. cit., p. 339. 
2wesley, op. cit., P• 441. 
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Another factor in the development of time sense is the 
use of dates. On this parti~11ar point Wesleyl feels: 
A date is the number of one event in a sequence. 
History without sequence is inconceivable~ and the 
study of any topic~ proOlem invention~ idea or in-
stitution is in part at least~ an attempt to see it 
in its perspective, in its various stages of growth. 
Then he continues: 
The significance and importance of dates should 
be made clear; the person who has no regard tor dates 
will sooner or later place a cause after its effect. 
With the importance of dates so strongly stated~ an 
, 
examination of how well Children grasp dates and how they are 
taught~ was considered to be significant. 
Every study of time~ and there have been several 
within recent years~ shows that pupils of the early 
grades simply ean not grasp dates. Decades and cen-
turies and the sequence of periods and movements are 
beyond their experienee.2 
Learning a date is frequently nothing more than 
learning a label with which to handle an event in 
itself hardly more than a name. Mere memorization 
of events and their dates is ineffective. Richness 
of association is necessary. The more associations 
made~ the more nearly we construct a whole; the 
better we understand. We have said little about an 
event When we have said no more than its date.3 
Mary Kelty4 has this to contribute on this point: 
Dates have a relative meaning just as numbers 
do; they help in the organization of time. Pro-
IWesley, op. cit.~ P• 302, 303. 
2Adams and Wesley, op. cit.~ p. 229. 
~. Linwood Chase. Teachin~ Time and Place Relationships in 
Elementary School History. New York. p. 32. 
~ary G. Kelty. Learnins and Teaching History in the Middle 
Grades. Boston: Ginn and Company. P• 96. 
8 
and: 
vided that the number of dates is kept reasonably 
small• there is no reason why a date m9.Y' not mean 
to middle grade children much the same thing that 
it means to adults who are not widely read; that 
is the relationship of the time of an event with 
reference to the time of other events which took 
place before or after it, the time depending on 
the number or date. 
The problem of how many dates to teach presents itsel~ 
No two historians would produce exactly iden-
tical lists of important events, but no two his-
torians would fail to produce lists which had many 
items in common.l 
The advice is offered to: 
Teach a ~ew exact dates. Repeated studies 
show that a pupil learns a specific date like 1492, 
1~59, 1861, and 1914 more easily and more surely 
than an approximate date. If a pupil learns a few 
key dates he can easily make his association with 
other events and date them approximately. The 
point here is, not that approximate dates are 
valueless, but that they gain reality only when 
they are enclosed within the limits or definite 
dates.2 
Kel ty3 supports the above thought thus: 
Some writers have suggested learning time by 
centuries rather than definite dates, bUt results 
of experiments in that direction have not been en-
couraging. Older children should be able to name 
the century correctly. but it is probable that a 
de~inite date will be the key to the association 
which is used. 
lEdgar Bruce Wesley. American History in Schoo•and 
Colleges. The Macmillan Company, 1944. P• 2o. 
2Adams and Wesley, op. cit., P• 303. 
3Kelty, op. cit., P• 96. 
II 
Winchl agrees in almost the same words in his article, 
"Dates Versus Centuries in Teaching Chronology to Sehool 
Children", he finds: "Dates are easier to learn than cen-
turies and the teaching of specific dates results in a mueh 
greater aggregate of chronological knowledge." 
In practice, approximate dates are harder to 
learn directly than specific dates. This does not 
set up associations which enable them to establish 
approximate dates tor certain events and movements, 
but it does seem to show that a tew dates must be 
learned specifically, and the procedure is economi-
cal of time and energy.2 
The role ot the teacher in the teaChing of dates is 
stated thus by Wesley: 
It is doubtful if a teacher should ever an-
nounce in advance a list of dates to be learned. 
Dates should evolve from the materials rather than 
the materials from the dates. The distinction is 
important, for drill on dates, the significance ot 
which is not understood can end at best in mere 
rote learning. 
On the other hand, the teacher who utilizes 
dates and leads the class to see relationships, 
sequences, and connections, will have little dif-
ficulty in teaching them. A list of dates to be 
learned should be evolved by the teacher and pupils. 
After the list has been agreed upon, the teacher 
should not hesitate to review them frequently. 
Their significance has become clear, and their 
utility will became more apparent as the work pro-
gresses. The teaching of dates should be directed 
toward the building of an inclusive idea of chrono-
logy rather than the mere emphasis on a specific 
date, but it is well to remember that specific 
dates assist in the building of this inclusive 
framework. 
1M. H. WinCh. "Dates Versus Centuries in Teaching Chronolog 
to School Children." Forum of Education 8: 32-41, 120-129; 
February-June 1930. 
2Edgar Bruce Wesley. Teaching the Social Studies. Boston: 
D. c. Heath and Company, 1942. P• 465, 41~. 
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The question o~ how many dates to use in history text 
books would. in all probability, receive many and varied 
answers, but there have been some lists compiled that are 
worthy o~ examination. Charles Clucas,1 ~ter examining 
date lists by Swisher. Wooter, Bagley and Osburn appearing 
in examinations, combined them and has the ~ollowing list o~ 
twenty-six dates which occurred in three or more o~ the lists: 
1492 
1607 
1619 
1620 
1775 
1776 
1783 
1787 
1789 
1003 
1812 
1823 
1~8 
1850 
1~0 
1861 
1~2 
1~5 
1890 
1898 
1900 
1914 
1917 
1918 
Although her work was done in consideration o~ the need 
of college students, Louella Cole Pressey2 compiled a list 
which is shorter. Her ~eeling is that there appear to be on 
the basis of exhaustive study. twelve really vital dates in 
American History. These twelve dates appear in the list 
1492 
1607 
1620. 
1775 
1778 
1003 
1&2 
1~3 
1~0 
1~1~5 
1898 
1914-18 
It would seem that a high school graduate, who had had 
American history on and o~~ ~rom the ~ourth grade through the 
twelfth grade, should become familiar with the significance 
of at least a dozen important dates in the history o~ his 
!charles s. Clucas. "The ProOlem o~ Dates in the Teaching 
of History and in Measurement." Journal of Educational Re-
search : 95; October 1932. 
2Louella Cole Pressey. "The Needs o~ College Students in 
History." Historical Outlook 21: 222; May 1930. 
country. (This list is included in this study as indication 
of the desired result in the use of dates in American histor~) 
Most pertinent is the list of ten dates considered as 
'representative dates' for the middle grades by Wesleyl whose 
important dates are listed as follows: 
1492 17'16 
1519 1789 
160'1 1803 
1620 1819 
1763 1848 
His list of dates for Junior High Schools was extended: 
1'1'15 
17'16 
1781 
1'187 
1'189 
1'193 
1807 
1812 
1820 
1861-65 
1844 
1869 
In developing time consciousness the time line is a 
device which has received considerable attention in both this 
country and England. Ernest Horn2 writes in Methods of In-
-------
struction !e ~Social Studies, that: 
Success 1n developing a sense of time rela-
tionships by means of the time line or chart de-
pends largely on the research and enterprise that 
enters into their preparation. There is agreement 
that the forms should be kept simple and that much 
elaboration should be discountenanced, although 
pupil initiative and originality as to form are to 
be encouraged. 
Like other devices, time lines are merely a 
means to an end and too much t 1me should not be 
consumed in their preparation. 
.12 
In his experiment on Teaching ~ ~ Place Relation-
ships ~ Elementary School History, Chase'l found that: 
The really valuable time lines are not those 
that come before the children all completed, either 
by the teacher or a pupil, but those that are being 
added to daily, 
and as a warning note he adds: "Time lines are a 
valuable device, but can easily degenerate into mere handi-
work." 
Another point of view on time lines is presented by 
Kopple2 in his summary on ~ Concepts of Elementarz School 
Children: 
Time lines are understood by only a small 
percentage of pupils. Such devices can be use-
ful, and, if pupils and teachers work together 
in their construction, a better understanding 
may result. 
Further warning on possible weaknesses of time lines is 
given by Wesley3 in his statement: 
The familiar time line is an attempt to 
clarify time by reducing it to space, for some 
pupils the time line remains a distance line 
for he fails to translate the distance into time. 
The use of the time line leads into another approach to 
time and time concepts and that is the manner in which time 
lw. Linwood Chase. Teaching Time and Place Relationships 
in Elementary School History. P• 35, 48. 
2Fr1edman c. Kopple. "Time Concepts of Elementary School 
Children." Elementary School Journal 44: 33'7-42; February 
1944. 
3Mary Adams, Edgar Bruce Wesley. Teaching Social Studies 
in the Elementary School. Boston: D. c. Heath and Company, 
!§46. P• 361. 
1_3 
is seen or comprehended by children: 
There are at least three approaches that may 
throw light upon the development of a sense of time: 
1. the spatial basis, 
2. the mathematical basis, 
3. the associative basis, i.e., the con-
necting of an event and a date. The teacher can 
not select one or the other of these bases and 
hope to develop a sense of chronology; he must 
utilize all of them.l 
Expanding on the spatial basis of time Wealey2 continues: 
Time sense seems to be closely related to 
space or distance. The Child can easily perceive 
and appreciate distances, and so build up a series 
of concepts that indicate relative locations. The 
spatial basis of time is recognized in the very 
existence of time lines. The long line indicates 
the period since creation, since the beginning of 
recorded history, or since the birth of Christ. 
The various spaces indicate the passage of time. 
In speaking of the mathematical basis of time, this 
theory is put forth: 
It is a well known phenomenon in psychology 
that a person has a mental imagery or mnemonic for 
remembering and associating familiar facts. The 
person who discovers this mental imagery for fi-
gures will frequently find that the numbers go 1n 
loops, layers or levels from 1 to 10, from 11 to 
20, and so on up to 100. Similar imagery will · 
enable him to "see" any number such as 146 or 646 
or 1646. These mathematical images also serve 
many persons as the bases of chronology. Some 
persons learn dates by referring to this mathema-
tical concept for numbers. 
The thought behind the associative basis of time is 
apparently this: 
lEdgar Bruce Wesley. Teaching the Social Studies. Boston: 
D. c. Heath and Company, 1942. p. ~ot. 
2Ibid., P• 40'7. 
1_4 
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A large percentage of pupils seem to base 
their chronology upon specific and sometimes 
isolated events. By repetition they learn to 
know 1066, 1492, 1648, etc.--thus a specific date 
like 1066, has no spatial significance--being so 
far from the year 1 or from the present year--
and no mathematical basis in numbers, but is 
merely a sort of proper name among dates.l 
Brief evaluation of these approaches to time indicate: 
The mathematical basis of chronology seems 
to have the definite advantage of enabling a 
person to visualize one date as conveniently as 
another. For the person who uses this approach, 
it is not necessary to stress the event or to 
resort to time lines, because he already visual-
izes the date instantly and makes the necessary 
associations. For him, time is simply a mathe-
matical scheme applied to years. The dates before 
Christ are simply negative numbers.2 
Concerning the associative basis of time, Wesley 1s3 
conclusion is that: "Persons who conceive dates in this 
manner seem to learn them with difficulty. There is no logi-
cal framework of chronology. 
The spatial basis of time has the weakness 
already mentioned, that to some children the 
space concept remains as such and never becomes 
a time concept.4 
libid., p. 407 and 408. 
2Ib1d., P• 407. 
3Ibid., P• 448. 
4Adams and Wesley, op. cit., P• 301. 
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The findings of Frederick Pistorl in his study on How 
......... 
~ Concepts ~ Acquired Bz Children, give added and perti-
nent information on the sense of time. In his experiments to 
determine if time concepts are developed through history 
teaching and secondly, to determine whether time concepts are 
developed through maturation. His findings include these 
thoughts: "Previous training had no etfect upon the develop-
ment of time concepts of the pupils studied", and fUrther, 
"The evidence points heavily in favor of maturation rather 
than training as the dominant factor in time concept develop-
ment." 
In conclusion he presents this point of view: 
The results of these experiments show that 
training in history and chronology had no effect 
on the acquisition of time concepts of children 
between the mental ages of 10 and 13, when such 
training was given in grades four, five, and six. 
Because it is impossible to isolate out-of-school 
educative influences, it cannot be said that time 
concepts were acquired only through maturation. 
The factor of maturation, rather than directed 
learning, seems to be the important one. 
The implications of these findings appear to be: 
If children's time concepts are acquired 
largely through maturation, it is advisable to 
defer systematic instruction involving Chronolog• 
until the learners have reached the levels of 
maturity required to understand the various time 
relationships involved. It is a waste of the 
child's time and the school time to attempt to 
teach historic periods and dates before pupils 
are ready to understand them. 
!Frederick Pistor. "How Time Concepts are Acquired by 
Children." Educational Method 20: 110-112; 1940-41. 
Basic to a true understanding of the past, 
however, is the child 1s ability to understand the 
vari~s periods of time in proper relation to the 
past. 
Wesley2 also takes the maturation factor into account 
when he states: 
All investigators agree that the concepts of 
time develop approximately in proportion to chrono-
logical age. There seems to be a relationship be-
tween experienced time and the understanding o~ 
concepts of time. In other words, the concepts 
undergo the expansion which is typical of all con-
cepts. 
In his experiments on Teaching ~ .!!ll! Place Relation-
ships ~ Elementary School History, Chase3 found this to be 
true concerning stressing time relationship: "Emphasis on 
learning facts does not increase appreciably a pupil 1s con-
trol over time and place relationships." 
He further indicated: 
If improved ability in the handling of time 
and place relationships is wanted, it must be 
brought about through direct teaChing of those 
relationships. Adequate achievement in this ability 
cannot be expected as a by-product of procedures 
set toward other aims. Emphasis upon time and 
place relationships by a teacher does not guarantee 
an increase in tact achievement in history, bUt 
does guarantee to the group as a whole distinct 
achievement in time and place. 
libid., P• 107. 
2Edgar Bruce Wesley. Teaching the Social Studies. Boston: 
D. C. Heath and Company, 1942. P• 465. 
3w. Linwood Chase. Teaching Time and Place Relationships 
in Elementary School History. New York. p. 47. 
CHAPTER III 
PROCEDURE USED IN THE STUDY 
CHAPTER III 
PROCEDURE USED IN THE STUDY 
The textbooks analyzed in this :study were selected be-
cause of recency of publication and present use in elementary 
schools. 
The textbooks used are listed bc~low. The letter pre-
ceding the name of each text is used as the code letter repre-
senting the book throughout the stud:r• 
A. Barker, Eugene c., Alsager, Marie, and Webb, Walter P., 
The Stor.z of Our Country. Nc~w York: Row, Peterson 
and CompanY, 1"§43. 
B. Beeby, Daniel J., Hanna, Joyce L., and McClure, c. H., 
.9.!!!:. Country. New York: Laidlaw Brothers, 1942. 
c. Cordier, R. w., and Robert, l!:. B., Histor§ of Young 
America. New York: Rand McNally Social tudies 
Series, 1948. 
D. Kelty, Mary G., The Story~ Life~ Early America. 
Boston: Ginn andCompany, 19~ 
E. Lansing, Marion, Chase, w. L:lnwood, and Nevins, Allan. 
Makers of the Americas. Boston: D. c. Heath and 
Company -;-194'1. 
F. Maguire, Edna, America Then lUld Now. New York: 
Macmillan Company, 1§4a:-- ---
G. Moore, Clyde B., Painter, Fred B., Carpenter, Helen~, 
and Lewis, Gertrude M., Buildi~ OUr America. New 
York: Charles Scribner 1s and Sons;-1948. 
Each page of the textual matter of each text was examined 
to find the dates used. Each date w~:ts listed under the appro-
priate text title. In this manner every date in the running 
text of each book was tabulated. From this a table was made 
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indicating ever~ date used and the text in which it occurred. 
The activities at the end of ea<~h chapter in all texts 
were then examined and the dates fowtd were listed. From this 
list a table was made indicating the date used in activities 
at the end of each chapter. 
In this same manner the maps in each text were examined 
to find the dates used. Dates found both on the maps and 
explanatory titles were listed. A like procedUre was used 
with the pictures in each text. Fralt the lists tables were 
made indicating which dates were used with maps and pictures 
and the text in Which they were found.. 
The time charts in each text we1~e next examined and the 
dates found were listed. This list includes dates found 1n 
activities at the end of chapters de~tling with time charts~ 
and also dates found in master t~e Charts at the close of 
some texts. From this list a table was made in which the 
dates ttsed with time charts is shown, and also the text in 
which they occurred. 
Date lists recommended b~ Edgar Bruce Wesley, Charles 
Clucas and Louella Cole Pressey were then compared indivi-
dually with the dates found in each text. Each date on a 
recommended list that was found in orle of the books was 
indicated. 
In this manner the following information was obtained: 
j_9 
1. A nmnerical tabulation of all dates used. 
2. A numerical tabulation of the dates used by each text. 
3. A breakdown or the number of• dates used 1n the 
textual matter, with picture1s, with maps, with time 
charts, and in activities at; the end of each chapter 
by each text. 
4. A total of the dates used in the above listed cate-
gories. 
5. A list of each date used 1n the textual matter of 
the books studied. 
6. A list of each date used wit;h pictures. 
'1. A list of each date used wit;h maps. 
8. A list or each date used wit;h time charts. 
9. A list of each date used 1n an activity at the end 
of a chapter. 
(In items 6, '7, 8, and 9, the text in which the 
dates occm-red were indicated.) 
10. A comparison indicating whic:h dates in the Wesley 
date list were used by each text. 
11. A comparison indicating which dates in the Clucas 
list were used in each text •. 
12. A comparison indicating which dates in the Pressey 
date list were used 1n each text. 
There was no attempt made to obtain a frequency count 
of the dates used. 
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CHAPTER IV 
ANALYSIS OF DA~rA 
CHAPTER IV 
ANALYSIS OF DA~rA 
The books were analyzed to dete:t'Dline usage of dates in 
seven Fifth Grade American History textbooks. 
This analysis was made to ascertain the number of dates 
used as a total, the number o~ dates used in the textual 
material, with pictures, with maps, with activities at the 
end of a chapter, and with time charts. This analysis fur-
ther investigated the exact dates USl9d by each text in the 
textual material and the activities listed above. To complete 
the analysis there was a comparison of the dates used 1n the 
texts with certain recommended date lists in American history. 
The recommended date lists are those compiled by Edgar Bruce 
Wesley, Charles Clucas, and Louella Cole Pressey. 
Although the date lists recommeJ:tded by Clucas and Pressey 
are not specifically for the intermediate grades, they were 
included as tn indication o~ what is desired as a final re-
sult in the learning of dates in AmeJ:-ican history. 
Table I is an indication of the numerical distribution 
of dates as they appeared on the mapi:a, in the textual matter, 
with pictures, in activities at the end of a chapter, and in 
the time charts of the seven Fifth Grade American history 
textbooks that were analyzed. 
TABLE I 
A NUMERICAL DISTRI~TION OF DATES AS THEY APPEARED 
ON MAPS, IN THE TEXTUAL MATERIJcr., WITH PICTURES, 
IN ACTIVITIES AT THE END OF A CHAPTER AND IN TIME CHARTS 
OF SEVEN FIFTH GRADE AMERICAN HISTORY TEXTBOOKS 
Books Maps Textual With Activities at In Time 
Matter Pictures End of Chapter Charts 
A 31 138 1 10 0 
B 0 48 1 8 1 
c 117 180 3 20 30 
D 42 95 1 0 0 
E 16 212 1 21 57 
F 14 138 1 10 15 
G 62 190 31 33 68 
In the dates used w1 th maps, teJtt C used the greatest 
number, having 117, while text G used the second greatest 
number, 62. The least number of datE~s with maps was in text 
B which used none. Text D used 42 dates, while texts A, E, 
and F used 31, 16, and 14 dates respoctively. 
In the textual matter, the greate~ number of dates was 
used by text E, 212, while textbook 13 had the least number, 
using 48. 
Textbooks A, B, D, and F used only one date each with 
pictures, while text G had the greatE,st number, 31. The next 
greatest number was text C with 3 da1;es. 
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In activities at the end of chapters, the greatest number 
of dates was used by text G which us~~d 33 dates. Text D used 
no dates at the end of a chapter, wh:lle texts A and F each 
used 10 dates. 
Dates used w1 th time charts varied from 68 in text G, to 
0 in texts A and n. Text C used 30 dates, text F 15, and 
text B but 1. 
23 
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TABLE II 
A LISTING OF THE DATES USED IN TH'E TEXTUAL MATERIAL OF 
SEVEN FIFTH GRADE AMERICAN HIST~~y TEXTBOOKS AND THE 
I TEXT IN WHICH EACH DATE OCCURS ONCE OR MORE 
DATE A B c D E F G 
I 860 X X 
I 881 X X 
991 X 
999 X 
1000 X 
- - - - - - - - - - - - - - - - - -
.• 
- - - - - - - - - - - -1095 X X 
1096 X 
1246 X 
1253 X 
I 
1254 X 
- - - - - - - - -- - - --- - - -
.. 
- - - - - - - - - - - -
I 12'71 X 1295 X X X X X 
I 1400 X 1446 X 
1477 X 
- - - - - - - - - -
.. 
- - - - - --
... -
- - - - - - - - - - -1460 X X 
1486 X X 
1488 X 
14:92 X X X X X X X 
1493 X X X 
- - - - - - - - -- - - - - - - - -
... 
- - - - - - - - - - - -1496 X 
1497 X X X X X X 
1498 X X X X X 
1500 X X X 
1501 X X 
- - - - - --- - - - - - - - - -
- .. 
- - - - - - - - - - - -1502 X X 
1504 X 
1506 X X X 
1507 X X 
1510 X X 
- - - -- --- - - - -- - - - - - - - - - - - - - - - - - -
II 
1513 X X X X X X X 
I' 
1515 X 
1517 X 
II 
1518 X 
1519 X X X X X X 
TABLE II (Cont.} 
DATE A B c D E G 
1520 X 
I 1521 X X X 
I 1522 X X X 
1524 X X X X 
1525 X 
- - - - - - - - -- - - - - - - - - - - - - -1528 X 
1529 X 
1531 X X 
1532 X X 
1534 X X X X X 
- - - - - - - - - - - -
.. 
- - - -- -1535 X 
1536 X 
1538 X X 
1539 X 
1540 X X X X 
- - - - - - - - - - - - - - - - -1541 X X X X 
1542 X X X X 
1543 X 
1544 X 
1546 X 
- - - - - - - - - - - - - - - - - - - - - - - - - - - - -1562 X 
1564 X 
1565 X X X X 
15'72 X 
15'73 X 
-- - - - - -- - - - - - - - - -15'74 X 
15'7'7 X X X X X 
1578 X 
15'79 X X X 
1580 X X X 
- - - - - - -- - - - - - - - - - - - - - - - - - --1584 X X X 
1585 X X 
158'7 X 
1588 X X X 
1593 X 
- - - - - - - -
.. 
- - - - - - - - - -1595 X 
1598 X X 
1600 X X X 
1602 X 
:-:>6 ~'• 
TABLE II (Cont.) 
DATE A B c D E F G 
1603 X 
1604 X 
1605 X 
1606 X 
1607 X X X X X X 
- - - - - - - - - - -- - - - - - - - - -- - - - - - - - - -1608 X X X X X 
1609 X X X X X X 
1610 X 
1611 X 
1612 X 
- - - - - - - - -- - - - - - - - -
.• 
- - - - - - - - - - - -1613 X 
1614 X 
1618 X 
1617 X 
1619 X X X X X X 
- - - - - - - - - - - - - - - - - -
. 
- - - - - - - - -- - -1620 X X X X X X X 
1621 X X X 
1622 X X 
1623 X X X X 
1624 X 
- - - - - - - - - - - - - - - - - -
... 
- - - - - - - - - - - -1625 X 
1626 X X 
1627 X 
1629 X X 
1630 X X X X X X 
- - - - - - - -- - - - - - - - - -
. 
- - - - - - - - - - - -1631 X X 
1632 X 
1634 X X X X X X 
1835 X 
1636 X X X X X X X 
- - - - - - - - - - - - - - - - - -
.. 
- -- - -- - - - - - -1638 X X 
1640 X X 
1642 X 
1641 X 
1643 X X 
- - - - - - - - - - - - -- - - - -
.. 
- - - - - - - - - - - -I 1647 X X X 1649 X X X 
1650 X 
1652 X 
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TABLE II (Cont.) 
DATE A B c D E F G 
I 1653 X X 
I 1662 X 1663 X X X 
I 1664 X X X X X X I X 1666 X X X 
- - - - - - - -- - - - - - - - - - - - - -
.. 
-
.. 
- - - - - -166'7 X 
1668 X 
1669 X 
16'70 X X X X X 
16'71 X X X 
- -
.. 
- - - - - - - - - - -- - - - - - - -- - - - - - - - -16'72 X 
I 16'73 X X X X X X X 
16'74 X X 
16'76 X 
16'7'7 X 
- - - - - - - - - - - - - - - - - - - - - - - - - -
.. 
--- -16'78 X 
1679 X X X 
1680 X 
1681 X 
1682 X X X X X X 
- - - - - - - - - - - - - - -- - - - - - -- - - - - - - - -1683 X 
1684 X 
1685 X 
1689 X X 
1690 X X X X 
- -
.. 
- - - - - - - - - - - - - - - - -- - - - - - - - - - -1692 X 
I 1693 X X X I 
1696 X 
I 
169'7 X 
1698 X 
- - - - - - - --- - -- - - - - - - - -- - - - - - -- - -I 1699 X X 
1'700 X X 
1'701 X 
1702 X X X 
I 1703 X 
- - - - - - - - - - - - - - - - - -- - - - - - - - - - - - -1706 X X X 
1710 X X 
1711 X 
1714 X 
-
I 
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TABLE II (Cont.) 
DATE A B c D E p G 
1'718 X X 
1'728 X 
1729 X X 
1730 X 
1731 X 
- - - - - - - - - -- - - - - - - - - - - - -- - -- - - --1732 X X X X X 
1733 X X X X X 
1735 X 
1736 X 
1'738 X 
-- - - - - - -
- - - - - - -- - - - - - - - - - - - - - - -1'140 X X 
1741 X X 
1743 X 
1'744 X 
1748 X X 
- -- - - - - - - - - - - - -- - - - - - - - - - -- - - - -1'749 X X X 
1750 X X X X X 
1752 X 
1753 X X X 
1754 X X X X 
- - - - - - - - - - -- - - - - - - - - - - - - ---- - --1755 X X 
1758 X X 
1'759 X X X X 
I 
1760 X X X X 
1761 X 
- - - - -- -- - ---- - - - - - - - - ------ - - - -
I 1762 X X 
1763 X X X X X X 
1'164 X X 
1785 X X X X 
1786 X 
- - -- - - - -- - - - - - - - - - - - ------ - - - - -1767 X X 
1769 X X X X 
1'770 X 
17'72 X 
1'7'13 X X X X 
- - --- - - - - - - - - - - - - -- - - - - - - - - - - - -1774 X X X 
1'7'15 X X X X X X X 1'7'76 X X X X X X X 1'17'7 X X X X X X 
I 
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TABLE II (Cont.) 
I DATE A B c D E F G 
1'1'78 X X X X X 
1'1'79 X X X 
1'780 X X 
1'181 X X X X X X 
1'182 X 
- - - - - - - - -- - - - - - - - - ·- - - - - - - - - - - - -1'183 X X X X X X 
1'184 X X 
1'185 X 
1'186 X X 
1'78'7 X X X X X X X 
- - - - - - - - - - - - - - - - - -
.• 
- - - - - - - - - -- -1'788 X X X X 
1'189 X X X X X 
1'190 X X X X 
1'191 X X X 
1'192 X X X X 
- - - -- - - -- - - -- - - - - - - - -- - - -- - - - - -1'193 X X X X X X 
1'194 X X 
1'195 X X 
1'196 X X X X 
1'19'1 X X 
- - - - - - -
.. 
- - - - - - - - - -
.• 
- - - - - - - - - - - -1'799 X X 
1800 X X X X X 
1801 X X 
1802 X 
1803 X X X X X X 
- - - - - - - - - - - - - - - - - - ·- - - - - -- - - - - - -1804 X X X X X 
1805 X X X X 
1806 X X X X 
180'1 X X X X X X 
1808 X X X X X X 
- - - - - - - - - - --- - - - - -
.. 
- - - - - - - - - - - -1809 X X X X 
1810 X X X X X 
1811 X X X X 
1812 X X X X X X X 
1813 X X X X 
- -- - -
.. 
- - - - - -- - - - - -
.. 
- - - - - - - - - - - -1814 X X X X X X 
1815 X X X 1816 X X X X X 181'7 X X X X y 
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TABLE II (Cont.) 
DATE A B c D E F G 
1818 X X X X 
1819 X X X X X X 
1820 X X X X X 
1821 X X X X X 
1822 X X X 
- - -- - -- -- - - - - - - - - - - - - - - - - - - - - - -1823 X X X X 
1824 X 
1825 X X X X X 
1826 X X X 
1827 X 
- - - - - --- - - - - - - - - -- - - - - - - - - -- - - -1828 X X X X X 
1829 X 
1830 X X X 
1831 X X X X X I 1832 X X X 
- - - - - -- - - - - --- - - - - - - - - - - --- - - - -18:53 X X 
1834 X X X X 
1835 X X X X 
1836 X X X X X 
183'7 X X X X 
-- -
- - - - - - ---- - - - - - - - -- - --- - - - - -1839 X 
1840 X X X X 
1841 X X 
1842 X X 
1843 X X X 
- - - - - - - - - - - - - - -- - - - - - - - - - - - - - - -1844 X X X X 
1845 X X X X X 1846 X X X X X X 
184'7 X X X X X X 
1848 X X X X X i: 
- -- - - - - - - -- - - - - - - - - - - - -- - - - - - - -1849 X X X X X X 1850 X X X X X X 1851 X X 
1852 X X 
1853 X X X 
- - -- - - - - - - - - - - -- - - - -- - - - - -- - - - -1854 X X 
I 1856 X X 185'7 X 
1858 X X X T 
I 
. 
3:1 
TABLE II (Cont.) 
DATE A B c D E F G 
1859 X X 
1860 X X X X X X X 
1861 X X X X X X 
1862 X X X X X 
1863 X X X X X 
-- - -- - -- - - - - -- - - - - - - - - -- - - - - - - -1864 X X X X 
1865 X X X X X 
i 1866 X X X X 1867 X X X X X X 1868 X X X X X X 
- -- - -- -- - - - - - - - - - - -- - -- - - - - - - - -1869 X X X X X X X 
1870 X X X 
1871 X 
1872 X 
18'13 X 
- - - -- - - - - - - - - - ---- - - -- - - ---- -- -1874 X X 
18'15 X 
18'16 X X X X 
18'1'1 X X 
18'18 X X 
-- - - - - - - - - - - - - - - - - - - - - - - - - -- - --1879 X X X 
1880 X X 
1881 X X 
1882 X 
1883 X 
- - - - - - - - - - --- - - - - - - - --- - - - - - - - -1884 X X 
1885 X X X 
1886 X X 
1889 X X X X X 
1890 X X X X 
- - - - - - - - - - - - - - - - -- - - - - - - -- - - - - -1892 X X 
1893 X X X X 
1895 X X 
1896 X X X X 
189'1 X 
- - - - - - - - - - - - - --- - - - - - - - - - - - - - - -1898 X X X X X X 
1899 X 
1900 X X X 1901 X X X 
i': 
I 
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TABLE II (Cont.) 
I 
ij 
DATE A B c D E F G I 
1902 X X 
1903 X X X X X 
I 1904 X X X X 
1905 X X 
1906 X X 
- - - -- - - - - - - -- - - ---
. 
- - - - - - - - - -- -190'7 X 
1908 X 
1909 X X 
1910 X 
I 1911 X - - -- - - -- - - - - -- --- - - -- - - -- -- - - - -1912 X X 
1913 X X 
1914 X X X X X X 
1915 X X X X 
1916 X X 
- - - - - - - - - -- - - - - - - - - - - - - - -- - - - - -191'7 X X X X X X 
1918 X X X X X X 
1919 X X X X 
1920 X X X X 
1921 X 
- - - - -- - - - - - --- -- - --- -- - - -- - - - - -I 1922 X X 
1923 X · X 
1924 X X X 
1925 X 
192'7 X X 
- - - -- - - -- - - - - -- - - - - -- - - - - - - - - - -1928 X X X 
1929 X X X X 
1930 X X X X X 
1931 X X X 
1932 X X 
- - - - - - -- - - - - - - -- - - - - - - - - - - - - - - -1933 X X 
1934 X X X 
1935 X 
1936 X X 
193'7 X X 
- - - - - -- - - - - - - - - -- - - - -- - - - -- - - - -I 1938 X 1939 X X X X X X 
1940 X X X X 
1941 X X X X X X 
· ~ I l 
I 
TABLE II (Cont.) 
DATE A B c D E F G 
-
1942 X X X X 
194:5 X X X X X 
1944 X X X X X 
1945 X X X X X X 
1946 X X X X X 
1947 X 
- - - - - - - - - -
-- .. -- .. - - - - - - - -- - - - - - -Number 
of 
Different 
Dates Used 
by Eaeh 
Test 138 48 180 95 212 138 190 
Text E had the greatest number of dates in the textual 
material, using 212; text G had the next greatest number with 
190 dates; text C had the next greatest number using 180 
dates; texts A and F used identical number of dates, 138. 
The least number of dates oeeurred in textbook B in whieh 
only 48 dates were used. Text D used 95 dates. 
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TABLE III 
A LISTING OF EACH DATE USED WITH A PIC'lURE IN 
SEVEN FIPTH GRADE AMERICAN HISTORY TEXTBOOKS 
INDICATING THE TEXT IN WHICH THE DATES APPEARED 
I DATE A B c D E F G 
I 
1492 X 
1513 X 
1613 X 
1620 X 
1630 X 
- - -- - - - -- - - - - - -- - - - - - - -- - - -- - - -1639 X 
1650 X 
1663 X 
1664 X 
1'710 X 
- - - - --- -- - -- - - - -- - - - - - - - - -- - - - -1'733 X 
1734 X 
1752 X 
1763 X 
1766 X 
- - - - - - - - - - -- - - - - - - ·- - - - -- - - -- - - -1'773 X 
1775 X 
177'7 X 
1783 X 
1'784 X 
- -- - - - -- - - - - -- - - - - - - - -- - -- - - - - -1'788 X 
1796 X 
1800 X 
1810 X 
1812 X X 
- - -- - - - - - -- - - - - - ---- - - - - - - - - - - -182'7 X 
1830 X X 
1843 X 1844 X 
1848 X 
- - - - - - - - - - - - - - - --- - - - - - - - - - - - - -1850 X X X 
1872 X 
18'76 X 1914 X 
1945 X 
II N~~r - - - .. .. - - - - - - .. - - - - - - .. - - - -- -- --1 1 ~ 1 1 1 31 
r 
I 
,_ 
Texts A, B, D, E, and F used one date each with a 
picture, while textbook G had the greatest number of dates 
using 31. Text C used the next greatest number, ~. 
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TABLE IV 
A LISTI~TG OF THE DATES WHICH WERE USED IN ACTIVITIES 
AT THE END OF EACH CHAPTER IN SEVEN FIFTH GRADE AMERICAN 
HISTORY TEXTBOOKS. THE TEXT IN WHICH THE DATE APPEARED 
IS ALSO INDICATED 
DATE A B c D E p G 
I 1000 X X 
I 1400 X 1492 X X X X 
1498 X 
1500 X 
- - - - - - - - -- - - --- - - - - - - - - - - -- -- - -1522 X 
1550 X 
1562 X 
1600 X X X 
160'7 X 
- - - --- - - - - - - - - - --- - - - - - - - - - - - - -1619 X X X 
1623 X 
1625 X X 
1650 X X X 
1690 X 
- - - -
.. 
- - - - - --- - - - - - - - - - - - - - - - - - -1'700 X 
I 1733 X 1734 X 
I 1'750 X X 
1'753 X 
- - - - - - - - - - - - - - ---- - - - - - - --- - - - -1760 X 
I 1'763 X X 
1765 X 
I 1'7'73 X 
1775 X 
- - - - - - - - - - - - - - - -- - - - - - - - - - - - - - -1776 X X X 
1778 X 
1783 X X 
1787 X 
1790 X X 
- - - - - - - - - - - - - - - - - - - -- - - - - - - - - - -1792 X 
1800 X X X 1801 X 
1803 X X X 
1812 X X X X X X 
; 
....____ 
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TABLE IV (Cont.) 
DATE A B 0 D E F G 
1818 X 
1819 X X 
1820 X 
1825 X 
1830 X 
I --- - - - - - - - - - - - - -- -- - - -- - -- - - - - -1845 X X 
1846 X X 
1848 X X 
1849 X X 
I 1850 X X X I 
- - - - - - - - - - - - - - - - - -- - - -- - - --- - - -1853 X X I I 
I 1854 X 
1859 X 
1860 X 
1861 X 
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -1863 X 
1864 X 
1867 X X 
1869 X 
I 1870 X X 
--- - - - - - - --- - - - - - - -- - - - --
- -- - - -1884 X 
1914 X 
1920 X 
1924 X 
1929 X 
- - - -- - - - - - - - - - - - --- - - - - - - - -- - - -1931 X 
1932 X 
1938 X 
1939 X 
1941 X X I 
- - - - - - - - -
.. 
-
.. 
- - - - - - - - - - -
- - - --- - -Number 
Used 10 8 20 0 21 10 33 
The greatest number of dates used at the end of a chapter 
were f'ound 1n text G which used 33 dates; text E used 21 dates 
I 
I 
which was the next greatest number. In descending order 
text C used 20 dates, text A had 10 dates, text B had 8 dates, 
and in text D no dates were used at the end of chapters. 
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TABLE V 
A TABLE OF EACH DATE USED IN A TIME CHART 
IN SEVEN FIFTH GRADE AMERICAN HISTORY TEXTBOOKS 
II DATE A B c D E p G 
I 1440 X 
1451 X 
I 1487 X 
1492 X X X 
1493 X 
- - - - - - - - - - - -- - - - - - - - --- - - - - - -- -1497 X X X 
1498 X 
1500 X X 
I 1501 X 1513 X I 
- - - - - - - - - - - - - - - - - - - - - - - -- - - - - - -
I 1519 X X 1522 X X 
1524 X X 
1532 X 
1534 X X 
- - - - - - - - - - --- - -- - - - - - - - - - - -- - - -1540 X 
I 1541 X 
1550 X X 
1551 X 
1560 X 
- - - - - - -- -- -- - - - - - - -- - - - - - - - - - - -1565 X 
1570 X 
1577 X 
I 1585 X X 
I 1590 X - - - - - - - - - - - - -- - - - - - - - - - - - - - - - - -II 1600 X 
1601 X X 
160'7 X X 
I 1608 X X I 1609 X 
- - - - - - - - - - - - - --- - - - - - - - - -- - - - --1610 X X 
1613 X 
1619 X 
1620 X X X X 
i 1623 X 
- - - - - - - - - - - - - - - - - - -- - - - - - - - - - - -
1- l 
. 
TABLE V (Cont.) 
I 
DATE A B c D E F G 
1628 X 
1630 X X X 
1634 X 
1636 X X 
1638 X 
- - - - -- - - - - - - - - - - -- - - - - - - - - - - - - -1640 X 
1650 X X 
1651 X 
1660 X 
I 1663 X I 
I 
- -- - - - - - -- - - - - - - - - - -- - - - - - - - - - -I 1664 X 
I 16'70 X 
I 16'79 X 
16'80 X 
1681 X 
- - - - - - - - - - - - - - - - - - - -- - - ---- - - - -1682 X X 
1690 X 
l691 X 
1'700 X 
1'701 X 
- - - - - - - - - - -- -- - - - - - - - - - - - - - - - - -1'703 X 
1'706 X 
1710 X 
1720 X 
1'729 X 
- - - - - -- - -- - - - - - --- -- -- - - - - -- - - -I 1'730 X 
I 1'732 X 1733 X 
1734 X 
1'740 X 
- - - - - - - - - - - - - - - - - - - - - - -- - - - - - - -1743 X 
1750 X X 
1'760 X 
1763 X X 176'7 X 
- - - - - - - - - - - - - - - - - - --- - - - - --- - - -II 1'770 X 
1'7'75 X 
1'7'76 X X 
c-
4 
TABLE V (Cont .) 
DATE A B c D E F G 
1'780 X 
I 1'781 X 1'783 X 
1 '78'7 X 
1'789 X 
- - - - -
- - - - - - - - - - - - - - - - - - - - - - - -- -
1'790 X X 
1'799 X 
1800 X 
I 1803 X X 
I 1804 X I 
- - - - - - - - - - -- - - - - - - - -- - - --- - - - - -1806 X 
I 180'7 X 
I 1809 X I 1810 X X 
1812 X 
- - - - - - - - --- - - - - - - - - - - -- - - -- - - - -1814 X 
I 1819 X 
1820 X X 
1821 X 
I 1822 X 
- - - - - - - - - -- - - - ------- - -- - - - - - - -
I 
1823 X 
1825 X 
1826 X 
1834 X X 
1836 X 
- - - - - - - - - - - - - - -- - - ------ -- - - - - -
I 1840 X 1844 X 
1845 X 
1848 X 
1849 X X 
- - - - - - - - - - - -- - - ------ - - - - - - - - - -1850 X 
1856 X 
1860 X 
1861 X X 
I 1862 X 
I 
- - - - - - - - - - - - - - - - - - - - - - - -- - -- -- -I 1863 X 
1865 X X 
I 186'7 X X X 
~ · 
TABLE V (Cont.) 
DATE A B c D E F G 
1869 X 
18'74 X 
18'78 X 
18'79 X 
1882 X 
- - - - - - - - - -
- - - --- - - - - - - - - - - - - - - -1890 X 
1892 X 
1895 X 
1898 X X 
1903 X 
- -- - - - - - - - - - -
- - - - - - - - - - - -- - - -- -1914 X X 
191'7 X 
1918 X 
1920 X 
1924 X 
- - - - - - - -- -- - -- - - - - - - - - - - - - - - - - -1931 X 
1933 X 
1939 X X 
1941 X 
1945 X X 
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -Number 
Used 0 1 30 0 21 10 33 
In time charts, text A and text D did not use any dates; 
test Bused 1 date. The remaining texts used dates in this 
manner; text G had the greatest number, using 68 dates, text 
E had the next greatest number of dates using 5'7, while text 
C used 30 dates and text F used 15 dates. 
Note: These dates appeared in connection with time charts 
both in running text and in activities at the end of chapters, 
which deal with time Charts such as the construction of a 
time chart. 
12 
I DATE 
14:34 
14:41 
14:45 
14:61 
1484 
- - -148'1 
1488 
1490 
1492 
1493 
- - -1496 
149'1 
1498 
1499 
1502 
- - -1513 
1515 
1519 
1521 
1522 
- - -1524 
1525 
1528 
1529 
1531 
- - -1532 
1534 
1535 
1536 
1538 
- - -1539 
1540 
1541 
1542 
1544 
- - -
TABLE VI 
A LISTING OF EACH DATE USED WITH A MAP IN SEVEN 
FIFTH GRADE AMERICAN HISTCRY TEXTBOOKS. 
THE TEXT IN WHICH THEY OCCURRED IS INDICATED 
A B c D E p 
X 
X 
X 
X 
X 
- - - - - - - - - - - - - - -- - - - - - - - -
X 
X 
X 
X X X X X 
X X X 
- - - - - - - - - - -
... 
-
X 
X X X 
X X X X 
X 
X X X 
- - - - - -- - - - -
.. 
- - - -
X X 
X 
X X 
X X X 
X 
- - - - -- - - - --- - - - - - - - -
X 
X 
X 
X 
X 
- - - - -- - - - - - - - - - - - -
X X 
X X X 
X 
X X 
X 
- - - - - - - - - --- - - - -- - - -X 
X X 
X 
X X 
X 
- - - - - - - - - - --- - - - - - - - - -
G 
- - - -
X 
X 
X 
- - -
X 
X 
X 
- - - -
X 
- - - -
X 
- - - -
- - - -
. 
- - - -
,_..---
II 
I 
I 
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TABLE VI (Cont.) 
II DATE A B c D E F G 
1545 X 
1549 X 
1564 X 
1565 X 
1567 X 
- - - - - - - - - - - - - - - - - - - - - - - - - - --- - -15'7'7 X 
15'78 X X X 
1579 X X 
I 1580 X X X 1600 X 
- - - -
- - - - - - - - - - - - - - - - - - - - - - -- - - -1604 X X 
160'7 X X X 
1608 X X X 
1609 X 
1610 X 
- - - - - - - - - - - -- - -
I - - - --- - - - - - - -- --1611 X 
1612 X X 
1613 X 
I 1614 X 
1620 X X X 
- - - -- - - - - - --- - - - -- - - - - - - - - - - - - -1623 X 
1625 X 
162'7 X 
1628 X 
1629 X 
- - - - - - - - - - - - - --- -- - - - - --- - - --- -1630 X X 
1631 X 
1632 X 
1633 X 
1634 X 
--- - - - -- - - - - - - -- - - - - ---- -- - - - - -1635 X 
16:56 X 
1638 X 
1639 X 
1640 X 
- - - - - - - - ----- - - -- - - - - - - - - - - - - - -I 1642 X X 
1643 X 
1646 X 
I I 
I 
I 4!; 
TABLE VI (Cont.) 
DATE A B c D E F G 
1649 X 
1650 X 
1651 X 
1661 X 
1665 X 
- - - - - -- - --
.. 
- - - --- - - - -- - - - - -- - - -1668 X 
1670 X X 
1672 X 
1673 X X X 
1679 X 
- - - - - -
.. -
--- - - -- -- - - - -- - - -- - - - --1680 X X 
1682 X X X X 
1683 X 
1684 X X X X 
1687 X 
- -- - - -
• 
- - - - - - - - - - - - - - - - - - --- - - -1686 X 
I 
1689 X 
1697 X 
I 
1698 X 
1699 X 
- - - - - - - - - - - - - - - - - - -- - -- - - - -- - - -1700 X 
1701 X 
1708 X 
1711 X 
1718 X 
- - - - - - - - - - - - - - - - - - -- - -- - - - - - - - -1720 X 
1728 X 
1729 X 
1730 X 
1733 X X 
- - - - --- - - ---- - - - - -- - - - - - - -- -
.. 
- -1'734 X 
1736 X 
1741 X X 
1'745 X 
1'748 X 
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -1'750 X 
1751 X 
1754 X 
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TABLE VI (Cont.) 
DATE A B c D E p G 
1763 X X 
17'75 X 
1783 X X X X X X 
1'790 X X 
1791 X 
- - - - - - - - - -- - - - - - - - - - - - - --- -- - - -1792 X X 
1'796 X X 
1800 X 
1803 X X X X X 
1804 X 
- - - - - --- - - - - - - -- - - - - - -- - - - --- - -1805 X 
1806 X 
1809 X 
1810 X X X 
1811 X 
I - - - - - - - - - - - - - - - - -- - - - - - - --- - - ---1812 X 
1813 X X 
1816 X X 
181'7 X X 
1818 X X X 
- - - - - - - - - - - - - - -- - -- - - - - - - -- - - - -1819 X X X X X 
1820 X X 
1821 X X X 
1822 X 
1824 X 
--- - - - - - - -
- - - - - - - -- - - - - - - --- ---1825 X X 
1829 X 
1830 X 
1836 X X 
183'7 X X 
- - - - - - -- -- -
.. 
- - - ------ - --- - --- - -1845 X X X X X 
1846 X X X X X 
1848 X X X X X 
1849 X 
1850 X X 
- - - - - - -- - - -- - - - - - - - - - - - - - - - -- - -1853 X X X 
' 1854 X 
1858 X 
I 
I 
I 
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TABLE VI (Cont.) 
DATE A B c D E F G 
1859 X 
1860 X X 
1861 X X X 
1864 X 
1867 X X X 
- - - - - - - - - - - - - - - - - - - - - - --- - -- - - -1869 X X 
18'71 X 
1889 X X 
1890 X 
1898 X 
-
- - - - - - - - - - - - - - - - - - - - -
.. ~ --
- - - - -1899 X 
1900 X 
1907 X 
1912 X 
1917 X X 
- - - - - - - - - - - -- - - - - - - - - -- - - - - - - - -1918 X 
1941 X 
1942 X 
1943 X 
1944 X 
- - - - - - - - -- - - - .. - -- - - - - - -- - - -- - --1945 X 
1946 X 
- - - - - - - - - - -- --- - - - - - - - - - - - - - - - -Number 
Used 31 0 117 42 16 14 62 
I Only text B was found not to include any date w1 th a map. 
I Text C used 11'7 dates which was the greatest number, text G I 
p used 62 date~ with text Dusing 42 dates. The least nwnber 
of dates was used by text F, number 14, while text E used 16 
dates with maps • 
I 
,~ I 
I 
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I TABLE VII 
A COMPARISON OF THE DATE~ IN SEVEN FIFTH GRADE 
I AMERICAN HISTORY TEXTBOOKS WITH THE RECOMMENDED DATE 
I LIST FOR INTERMEDIATE GRADES COMPILED BY EDGAR BRUCE WESLEY 
DATE A B c D E F G 
1492 X X X X X X X 
1519 X X X X X X 
160'7 X X X X X X 
1620 X X X X X X X 
1'763 X X X X X X 
.. - -- - - - - - -- - - - - - -- - -- - - - - - - - - - -1'776 X X X X X X X 
1789 X X X X X 
1803 X X X X X X 
1819 X X X X X X 
I 
1848 X X X X X X 
I 
Text C, E, and G included all the dates recommended by 
Wesley. Text D included all dates with the exception of the 
I date 1803. Text B omitted two of the recommended dates, 1763 
and 1848. Text A also omitted two elates, 160'7 and 1'789. 
Text F omitted three of the recommended dates, nalllely, 1519, 
1789 and 1819. 
I 
I 
I 
·~ 
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TABLE VIII 
A COMPARISON OF THE DATES IN SEVEN FIFTH GRADE 
AMERICAN HISTORY TEXTBOOKS WITH DATE LIST AS COMPILED BY 
CHARLES CLUCAS IN HIS ORK "THE PROBLEM OF DATES IN THE 
TEACHING OF HISTORY AND IN MEASUREMENT" 
DATE A B c D E F G 
1492 X X X X X X X 
160'7 X X X X X X 
1619 X X X X X X 
1620 X X X X X X X 
1'7'75 X X X X X X X 
- - - - - - - - - - - -- - - - - - - -- - -- -- - - - - -1'7'76 X X X X X X X 
1'783 X X X X X X 
1 '78'7 X X X X X X X 
1'789 X X X X X 
I 1803 X X X X X X 
- - - - - - - - - -- - - - - - - - - - -- - - - - - -- - -1812 X X X X X X X 
1820 X X X X X 
1823 X X X X 
1848 X X X X X X 
1850 X X X X X X 
-- - - - - - - - - - - --- - - - - - - -- - - - - - - - -1860 X X X X X X X 
1861 X X X X X X 
1862 X X X X X 
1863 X X X X X 
1865 X X X X X 
--- - - - - - - - - - - - - - - --- - - - - - - - - - - -1890 X X X X 
1898 X X X X X X 
·I 1900 X X X 1914 X X X X X X 
I 191'7 X X X X X X 
- - - - - - - - - - --~~---- - - - - - - - --- - - - - -1918 X X X X X X 
' 
Of the twenty-six dates recommended, text E included all 
twent y-s 1x, while text G omitted two dates, namely, 1823 and 
1890. 
·--
Textbooks A, D, and F included twenty-two dates o~ the 
recommended twenty-six. Text A omitted 1607, 1789, 1890, 
and 1900. Text D omitted the dates 1619, 1803, 1820, and 
1865. The dates omitted by text P are 1789, 1823, 1865, and 
1900. Text C included nineteen of the recommended dates 
having omitted the dates 1862, 1863, 1898, 1900, 1914, 1917, 
and 1918. 
The least number of the recommended list was found in 
text B; this text contained sixteen dates and omitted ten. 
The omitted dates are 1783, 1820, 1823, 1848, 1850, 1861, 
1862, 1863, 1890, and 1900. 
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TABLE IX 
A COMPARISON OF THE DATES IN SEVEN FIFTH GRADE AMERICAN 
HISTORY TEXTBOOKS WITH lffiE DATE LIST COMPILED BY 
LOUELLA COLE PRESSEY IN 
"THE NEEDS OF COLLEGE STUDENTS IN HISTORY" 
DATE A B c D E F G 
1492 X X X X X X X 
1607 X X X X X X 
1620 X X X X X X X 
1775 X X X X X X X 
17'78 X X X X X X 
- - - - - - - - - -
- .. 
- - - - -1803 X X X X X X 
1812 X X X X X X X 
1823 X X X X 
1850 X X X X X X 
*1861 X X X X X X 
- - - .. - - ~----.- - - - - - - - - - - - - - - -1862 X X X X X 
1863 X X X X X 
1864 X X X X 
1865 X X X X X 
1898 X X X X X 
- - - - - - - - - - - - --- - -- -
*1914 X X X X X X 
1915 X X X X 
1916 X X 
1917 X X X X X X 
1918 X X X X X X 
Text E included all of the recommended dates, while text-
books A, F, and G included eighteen each. Text A omitted 
1607 and 1916; text F omitted 1823 and 1865; text G omitted 
1823 and 1916. 
Text D included fourteen dates and omitted the dates 
1803, 1864, 1865, 1898, 1915, 1916. 
Text B and text C included a like number having eleven 
51_ 
each. Text B omitted 1778, 1823, 1850, 1861, 1862, 1863, 
1864, 1915, and 1916. 
The dates omitted by text C are 1862, 1863, 1864, 1898, 
1914, 1915, 1916, 1917, and 1918. 
*On the original list the dates were listed as 1861-1865, but 
for comparison purposes the inclusive dates were listed 
separately. The same is true for the period 1914-1918. 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
CHAPTER V 
SUMMARY AND CONCLUSIONS 
The purpose of this study was to analyze the dates found 
in seven fifth grade American history textbooks. In all, 
2,959 pages were analyzed. 
The dates were analyzed in the following manner: 
1) A numerical tabulation of dates used in each 
text with a breakdown indicating the number 
of dates used by each book in the textual 
matter, with pictures, in activities at the 
end of each chapter, in time charts, and with 
maps. 
2) Listings of each date by text used 1n the 
textual matter. Also, listings of each date 
used with pictures, in activities at the end 
of Chapters, with time charts, and with maps 
by text. 
3) Table comparisons with date lists compiled 
by Edgar Bruce Wesley, Charles Clucas, and 
Louella c. Pressey to show the recommended 
dates included in each text. 
Conclusions 
NUMERICAL DISTRIBUTION ~ ~ DATES 
Text G used the greatest number, having 384 dates in all. 
This text was found to have used the greatest number of dates 
in four of the five categories, namely, the dates used in the 
textual matter, with pictures, in activities at the end of 
chapters, and 1n time charts. Text C had the second largest 
number of dates, using 350, and used more dates with maps 
than any other text. The smallest number of dates was 58 
5 
used by text B. The listing of each date by text in the 
running textual matter reveals that book E contained the 
greatest number of dates, 212, while book B contained the 
smallest number, using 48 dates. Book G contained the second 
largest number of dates in the running text. 
The number of dates used with pictures varied from 31 
in book G, to 1 which was found in books A, B, D, E, F. Book 
c contained the second largest number of dates with pictures, 
which was 3. 
In activities at the end of each chapter, 102 dates were 
used. They made this numerical patter~ book G used the 
greatest number, 33, book E the next greatest number, 21, 
book C the third greatest number, 20, books A and F each 
contained 10 dates, book B used 8, while text D did not use 
any dates in activities. 
In time charts there were 1~1 dates used, which ran all 
the way from 0 in texts A and D to 68 in text G. The next 
largest number was 5~ used in text E. 
The second largest number of dates were used with maps. 
Text C using 11~ different dates, had the greatest number of 
dates with maps, while text B did not use any dates. Text G 
used the second largest number of dates, 62. 
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~ LISTED COMPARISONS 
The list of dates recommended by Edgar Bruce Wesley for 
intermediate grades was compared with each text, revealing 
that text C, E, and F included all the dates, bUt text D had 
omitted one date, 1803. Text B omitted two of the recommended 
dates, 1763 and 1848. Text A omitted a like number, the dates 
being 1607 and 1789. 
The greatest number of dates was omitted by text F, and 
they are 1519, 1789, and 1819. 
Of the twenty-six dates recommended by Charles Clucas, 
text E included all. Text G omitted two dates, 1823 and 
1890; texts A, D, and F each included 22 of the dates. Text 
D omitted 1607, 1784, 1890, and 1900. Text D omitted 1619, 
1803, 1820, and 1865; text F omitted 1784, 1823, 1865, and 
1900. Text C had included all but seven, having omitted 
1862, 1863, 1898, 1900, 1914, 1917, 1918. 
The least number of the dates was used by text B which 
contained 16 of the dates and omitted 1783, 1820, 1823, 1848, 
1850, 1861, 1862, 1863, 1890, and 1900. 
The Pressey list included 20 dates and only the text E 
had the entire list. 
Texts A, F, and G included 18 each; text F omitted 1823 
and 1916. Text D included fourteen of the dates, leaving out 
1803, 1864, 1865, 1898, 1915, and 1916. 
Texts B and C each included 11 of the list. Text B 
omitted 1778, 1823, 1850, 1861, 1862, 1863, 1864, 1915, and 
1916. 
The dates omitted by text C are 1862, 1863, 1864, 1898, 
1914, 1915, 1916, 1917, and 1918. 
LIMITATIONS .QE !.!!!.§. STUDY 
There are certain limitations evident in this study. 
The number of textbooks analyzed is limited. There bas been 
no attempt to make a frequency count of the dates used. The 
dates were not analyzed by periods in American history. No 
attempt has been made to determine whether or not these dates 
have meaningfUl significance for children. 
SUGGESTIONS EQB FURTHER STUDY 
1) This same type of analysis could be made with a 
larger number of history textbooks. 
2) This same type of analysis could be carried on 
for another grade level. 
3) This same type of a study could be made with newer 
textbooks for comparison. 
4) This same type analysis could be made with an 
older group of texts for purpose of comparison. 
5) This type analysis could be carried on with one 
series of textbook comparing the date coverage 
for each grade. 
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